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Abstract: The authoress of the text raises the issue of teaching problematic students. This phenomenon mainly 
concerns the inappropriate behaviour of students in lessons of various subjects as well as inappropriate reactions of teachers. 
The authoress attempts to analyze the main problem, searching for the causes and consequences of this problem in education. 
In the following parts of the text, she shows and tries to resolve the development of the problem, trying to convince the reader 
of the practical and theoretical importance of discussing problematic situations in the process of education. The consequences 
of problematic student behaviour, preparing future teachers for coping with problem students, teaching activities aimed at 
weakening the actions of a “problematic” student, the importance of competence in interpersonal communication in activities 
correcting the attitudes of troublesome students are one by one discussed in the text. The selected contents are supplemented 
with references to the cited literature and with the opinions of the authoress. The article is closed by conclusions together with 
an indication of directions and areas of further research and practice. 

Keywords: teacher competence, problematic student behaviour, interpersonal communication. 


Introduction 


Overcoming a variety of challenges and teaching problems caused by problematic behaviour of 
students has gained notable significance in recent years. Coping with the behaviour of students that violate 
order and discipline in the classroom has been part of everyday life in the work of teachers for decades. 
However, recent studies indicate a discernible increase in this problem. Many surveyed teachers describe 
coping with situations caused by problematic students as the most serious teaching challenge (Dambach 
2003; Kotodziejczyk, 2007; Libiszowska-Zolttkowska and Ostrowska, 2019; Olweus, 2007; Pyzalski, 
2012; Urban, 2012). Initially, research in this area of teaching was limited mainly to the Scandinavian 
region (Asemar, 1985; Olweus, 1980). Though in the 1980-s the importance of this problem was noticed 
in other parts of Europe and the world (Allen, Leadbeater and Aber, 1994; Grube and Morgan, 1990; 
Jessor, 1991; Jessor, Donovan and Costa, 1991; Newcomb and McGee, 1991; Necombet al., 2002; Skiba 
et al., 2006). The situation was discussed in numerous studies conducted in selected countries of the 
European Union as well as outside Europe, in such countries as Canada, Australia, Japan and the United 
States (Bronfenbrenner, 1979; Jessor and Jessor, 1977; White and Labouvie, 1994). The problem is 
described as difficult everywhere (Andrzejewska, 2014; Awang-Hashim, Kaur and Noman, 2015; Bakker 
and Costac, 2014; Pyzalski 2012). In the United States, as many as one-third of the surveyed teachers 
say that inappropriate student behaviour significantly interferes with their teaching process (Giroux, 2003; 
Hirschi, 1969; James and Freeze, 2006; Osgood et al., 1988). 

Therefore, in her article, based on a literature review, the authoress attempts to show, two areas 
of competence that significantly limit or even eliminate problematic situations in teaching. One of these 
areas is the didactic workshop, as well as a teacher’s competence in the area of good organization of 
work in classes with students. In this area, the teacher pays attention primarily to the knowledge and 
proper selection of various teaching methods and a well-prepared work plan with the students. While 
indicating the possibilities of working with searching methods, the author appreciates the importance 
of skillfully combining these methods with methods of knowledge assimilation. Search methods are 
irreplaceable in working with every student. They release his or her activity, interest in the problem and 
give the students the feeling that they come to school to discover certain knowledge themselves. These 
are certainly sufficient advantages of the search methods to be used as often as possible when working 
with problematic students. On the other hand, however, the importance of knowledge assimilation methods 
should be carefully considered, as they give the students a sense of security as a result of at least a very 
general understanding of the subject. Apart from that, these methods help the students search for cause- 
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and-effect relationships in the content that is barely known. 

The second pillar of the considerations of the authoress is the competence of teachers in interpersonal 
communication and their importance in working with problematic students. The authoress emphasizes the 
importance of the coherence of verbal and non-verbal communication in the teaching process. Such 
consistency expressed as the authenticity of a teacher significantly increases the effectiveness of teaching 
interactions. In the section about the importance of communication skills in working with problematic 
teaching, the ability to send and receive verbal messages was analysed (Dabrowska-Bak and Pawetek, 
2014; Kmiecic-Baran, 1995; Konieczna, 2019; Rejzner, 2004). 

Another element of the reflection of the authoress is the ability of the students to actively listen to 
the teacher, which can, in effect, trigger more effective student activity, well-being, as well as develop their 
self-acceptance, which is essential for problematic students. In the final part of her article, the authoress 
discusses the strategy of avoiding ambiguity of messages and the strategy of making use of alternative 
methods of instruction for a student. The two strategies are of great importance in eliminating undesirable 
behaviour of students referred to as problematic. 


Consequences of students’ problematic behaviour 


The problematic student is a threat not only to himself, not only to the course of the teaching 
process, but is also a threat to the teacher, and more precisely to the teacher actions, reactions and 
motivation to work. The concepts of occupational burnout and professional stress of teachers, among the 
most important factors, emphasize the improper and sometimes even aggressive behaviour of students. 
Besides, which is very clearly stressed by the respondents in the research, studies preparing for the 
teaching profession do not provide sufficient knowledge on how to cope with situations of problematic 
students (Hamby, Finkelhor and Turner, 2012; Ostaszewski, 2014). Educational reality is even more 
difficult because the range of inappropriate student behavior is very extensive and extremely diverse. 

The inappropriate actions of the students take the form of various types of aggression. Sometimes 
it is silence and failure to respond to teacher messages, sometimes it is damage to school property or 
teacher property, physical violence over weaker students in the classroom, vulgar messages directed at 
both classmates and teachers and other school staff, recording videos ridiculing students or teachers and 
posting them on websites, extorting money, blackmail and many other inappropriate behaviours (Mishna 
and Alaggia, 2005; Pyzalski, 2012). What behavioural violations of discipline are can be intuitively 
determined by almost anyone. The most common definition among teachers is that “these are behaviours 
that do not comply with generally accepted standards” (Kozuh 2017). A definition formulated in this way 
can be charged with many weaknesses. However, it is difficult to classify behaviours described in teaching 
as “difficult”. Much depends on the situational context of the student behaviour and the mental structure 
of individual students themselves. Much depends on the situational context of the student's behaviour 
and the mental structure of individual students themselves some of the violent activities of the students 
are premeditated, whereas others are due to the lack of culture and reduced intellectual ability of a 
given student (Strykowska-Nowakowska, 2017; Zielifska, 2012). When trying to define such student's 
behaviour, referred to as difficult, several important conditions must certainly be taken into account 
such as serious disturbance or even making the work impossible for the teacher, violation of the right 
of other students to learn in class, posing a physical threat to other participants of the teaching process 
(Shechtman and Leichtentritt, 2004) or activity aimed at destroying someone property (Lewicka-Zelent, 
2012; Wosik-Kawali, 2011). Violation of discipline should also be considered as an important criterion 
in the search for a classification of difficult situations (MacKenzie, 2019). This violation has many types 
of behaviour, of which at least two main types of behaviour, mentioned by Shechtman and Leichtentritt, 
2004, should be identified. The first type of such behaviour is a violation of discipline through negative 
behaviour. This category includes all situations preventing the teacher from conducting lessons in a 
manner consistent with the plan. It is a disturbance caused by a student during the lesson or student 
aggression directed against the teacher or other students. The second type of behaviour is a behaviour 
not focused on teaching tasks targeted at students. This second type of problem behaviour occurs most 
often when a student requested by the teacher does not take any actions or tasks during the lessons. 


Preparation of future teacher for coping with problematic students 


There are many important reasons why teachers should receive extensive knowledge about how 
to react in similar situations during their teacher-training studies (Guerin and Hennessy, 2004). One of the 
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main goals of such training and education while studying is the fact that the high level of students’ discipline 
in the classroom allows the teacher to spend more time on teaching the students new knowledge and 
skills, rather than focusing on proper student behaviour and discipline in class. Good preparation of the 
beginning teacher to solve difficult situations with a problematic student also creates better conditions for 
successful learning, i.e. learning with the use of teaching methods that promote durability of the acquired 
knowledge (Necki, Malszewski and Czerwinski, 2012). Permanence of knowledge is primarily guaranteed 
by search methods. When working with these methods, students should follow all the teacher's instructions, 
otherwise this part of teaching may prove to be too dangerous — for example, during an experiment or 
out-of-school trip. Working with a class or a group that is well-disciplined is also a good way to ensure 
the overall safety of students at school, which has now become an important element in assessing the 
school by parents and education authorities (Deptuta, 2013). Chaos in the classroom may also prevent 
the full implementation of the teaching method chosen by the teacher, so that this method often loses 
its meaning, being carried out only in part. Furthermore, if the students behave correctly, the teacher 
has more time and energy to be active during the lesson and is more motivated to work with students. 
Such a teacher is eager to reach for more innovative and creative teaching solutions (Lukasik, Adamska- 
Staron and Piasecka, 2009). In the situation of optimal student behaviour, the teacher also has much 
more time to present new contents in the classroom, instead of silencing students and solving behavioral 
problems. Moreover, proper responses of the teacher can also teach students attitudes that foster their 
own development Appropriate teacher reaction in probem situations also develops empathy of students 
and indicates the needs and rights of other people in the team (MacKenzie, 2019). 

The aspect of teachers’ health and well-being is also consequential. Difficulties in dealing with 
students’ inappropriate behaviour are often associated with bearing high emotional costs for teachers 
(Awang-Hashim, Kaur and Noman, 2015; Muchacka-Cymerman, 2017). The feeling of helplessness and 
negative emotions result in serious psychic burden (Bakker and Costac, 2014). Therefore, one should 
remember that reducing the number of frustrating situations resulting from the difficulty of maintaining 
discipline, may result in teachers feeling more satisfied with their work, and thus contribute to the 
improvement of the relationship between the teacher and students. A teacher who has difficulty in coping 
with inappropriate student behaviour, including different kinds of student aggression, feels increasingly 
exhausted. In such a mental condition, their motivation and effectiveness in dealing with difficult 
educational and didactic situations drop sharply. Apart from that, a teacher working in intense emotional 
arousal may begin to manifest authoritarian tendencies and react alternately with aggression or withdrawa 
(Zielifska, 2012). Unfortunately, such behavior can have disastrous consequences. It may be the cause 
of further and more serious misconduct of students according to the rule that the cause produces the 
effect, which in turn produces the cause (Strykowska-Nowakowska, 2017; Wosik-Kawali, 2011). Such a 
situation deepens the already very complicated position of the teacher. Eventually, it can even result in 
extremely problematic situations in the classroom (Kiezik-Kordzinska, 2008). These include, for example, 
events in which a teacher who is unable to exceed the boundaries of ethical behaviour by, using violence 
against students; or vice versa, in which students use violence against a teacher. An example of the latter 
may be one of events in a Polish school registered by students and then posted on the website. A short 
video shows a high school teacher who is ridiculed and attacked by students, and eventually students put 
a bin full of trash on his head during the lesson (https:/Awww.youtube.com/watch?v=Dgle4OfL-zo). 


Teaching activities aimed at weakening the actions of the “problematic” student 


In the literature on the subject, we can find many dissertations, analyses and concepts exploring 
the problem of a problematic student in the teaching process. Detailed review of the literature also lets 
one to get acquainted with a wide variety of ideas aimed at reducing and optimizing difficult situations in 
the teaching process resulting from the activities of problematic students. There are also critical voices 
regarding the very notion of discipline at school. On the basis of empiric experience Kohn (2006) indicates 
that none of the teachers who participated in the study, and in whose classes, there was order, did not 
intentionally introduce solutions aimed at maintaining discipline. The researcher emphasizes that order 
in the classroom is the result of many other teacher activities. According to Kohn, the pivotal factors in 
the area of proper student behaviour and maintaining discipline during lessons are the teaching skills. 
They determine the structure of the teaching, its division into logical and closely related stages. Such 
a systematic and logic division makes it easier easier for students to understand new content, arouses 
their curiosity and at the same time develops their motivation. Such a formula of classes connected with 
well-developed skills in teacher interpersonal communication also activates students at many moments 
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of the lesson. Most important, however, are the teaching competencies regarding the use of various 
teaching strategied and methods. Undoubtedly, the most important among them are search methods 
and classes in which this type of methods becomes dominant. Most often, these are lessons in which 
students themselves discover some knowledge by acting as researchers. However, this does not mean 
that the assimilation method should be undervalued or neglected. They are, of course, valuable, because 
students cannot come to new knowledge only as a result of experience, experiments and of the method 
of trial and error. In every collision with a problem it is the student’s knowledge that is extremely important, 
as he or she can quickly apply it in response to a given issue. It is important to remember that students 
come to school to acquire new knowledge. However, it is more interesting for them to stay at school when 
they can discover this knowledge by themselves, at least in part. Hence the knowledge of methods that 
teachers are looking for, including problem methods, or role-playing methods, is so momentous in making 
suggestions of lessons interesting for their students (Lukasik, Adamska-Staron and Piasecka, 2009). 
Depending on the structure of a class and the extent of the tasks that students have, the selection of 
searching methods can be an extremely weighty element of the teaching process that helps solve problems 
with troublesome students (Madry-Kupiec, 2015). Criticism of the teaching efforts to maintain discipline, 
derived from Kohn’s research, is is a valuable contribution to edcational literature. He emphasizes that 
most of the activities activities focussing on strictness do not achieve the intended results (Kohn, 2006). 

As a result, students often toe the line and show off their obedience only to get better grades or 
appraisal in the eyes of their teacher and school authorities. However, applying such disciplinary teacher 
strategies does not usually result in the most-anticipated changes in students. They are mainly two-sided 
manipulations on the side of the teachers and the students, and they do not lead to regular changes 
in an ethical and moral nature. As a result of such approach, students rarely acquire the right attitudes 
and social skills that teachers and contemporary school exoect from them. Therefore, it is worthwhile 
deepening research in the area of teacher activities that discipline students. It is also worth analyzing 
their effectiveness or lack of expected results when working with a problematic student. At the same time, 
this means that additional knowledge and specific skills of teachers, proposed both during their teacher- 
training studies, as well as in the form of training and improving ocupationally active teachers, may prove 
to be crucial in the process of solving various situations with problematic students. Therefore, research 
should also extend in the direction of the possibility of introducing new contents during teacher-training 
studies and the professional work of a teacher. Syllabuses of teacher-training studies often lack a subject 
that would offer such competence in a practical form. On the other hand, during the training sessions 
for professionally active teachers the most common problems are the problems with working with the IT 
devices or the right software at school, not always taking into account the difficulties in working with other 
people (Pyzalski, 2012). 


The importance of interpersonal communication in actions correcting attitudes of 
problematic students 


The diversity of student misconduct is so great that it is difficult to develop even very general 
strategies for effective teacher behaviour. However, it is possible to undertake an analysis of the teacher 
activities that are focused on solving the problem and may be helpful in situations of inappropriate 
behaviour of a problematic student. Among the teaching strategies, apart from the attractively conducted 
classes, which | emphasized and discussed earlier, a good result can be achieved by the competence of 
interpersonal communication mentioned in this article. | want to develop this problem here. 

In this part of the article | would like to consider the problem of correct interpersonal communication 
of the teacher, which is one of the key competences of a teacher in the process of education. Along with 
skills related to the proper organization of work, the crucial aspect for the teacher is to conduct the teaching 
process constructively. An extensive discourse on this issue could be observed in the past decades. 
Various aspects of interpersonal communication are subject to detailed research (Necki, Maliszewski and 
Czerwinski, 2012; Ostaszewski, 2014; Strykowska-Nowakowska, 2017; Wosik-Kawali 2011). 

The theoretical and practical significance of analysing interpersonal communication skills in 
education is of great value. As a starting point for her considerations on the importance of interpersonal 
communication in the education process, the authoress adopted Watzlawick’s Pragmatics of Human 
Communication formulated in the mid-twentieth century. In one of his axioms Watzlawick assumes that 
it is impossible not to communicate with others (Watzlawick, 1974). | fully agree with this axiom. This 
means that silence, which can express fatigue, boredom, disapproval, resentment, hostility or some other 
emotions, is also a message. In an educational situation, it may be the silent teacher, ignoring the student, 
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not asking questions or not responding to provocative messages of the students. It may also be an 
unresponsive student who is silent, to any contact attempts made by the teacher. Moreover, Watzlawick 
assumes that every behavior is a form of communication in itself. The educational space is filled with 
both verbal and non-verbal messages. At the same time, the importance of consistency between these 
two types of communication in the process of teaching should be heartily emphasized. This coherence, 
expressed as authenticity of the teacher, significantly increases effectiveness of didactic activities of 
teachers in education. 

Students usually first detect non-verbal messages in their teacher, because at the beginning of the 
educational process they mainly listen and observe (Libiszowska-Zdltkowska and Ostrowska, 2019). The 
next step for students is to focus on receiving verbal messages and to seek coherence for both types of 
teacher communication. Awareness of these stages can strongly affect planned activities of the teacher 
in this sphere (Danilewska, 2005). At the same time, such consciousness, resulting in specific changes in 
the activities applied by a teacher can facilitate and accelerate subsequent stages of establishing correct 
cooperation between the students and their teacher. 


The most significant elements of interpersonal communication for the successful 
management of the educational process 


The authoress of the article wishes to identify and analyze fragments of interpersonal communication, 
which are the most significant in the educational process in her opinion. Many factors have an impact on 
the efficient and effective use of the interpersonal communication competence in teaching. The first of 
these factors is sending and receiving verbal messages in a skillful way. The language of the teacher and 
the way his thoughts are formulated are as important as the way in which verbal messages are received 
by students with various verbal problems. In addition to the ability to high-quality literary verbalization 
the teacher must also have general cultural competence and knowledge about the laws governing the 
behaviour of people in certain situations. According to Madry-Kupiec, 2015, the level of communication 
competences of teachers, with few exceptions, is not particularly high. The authoress believes that 
virtually none of the fields of teacher studies develops these skills in a separate way, and the basics of 
rhetoric and eristics, so principal for the work of a teacher, were withdrawn from the faculties of teacher 
studies a long time ago. Teachers often remain helpless in the face of difficulties in explaining complex 
and complicated content in a clear and transparent way. Increasingly, they also experience failure in 
conducting discussions and the art of bringing disputes to a favourable solution. Lack of competence in 
this area has also been highlighted by the authors of other dissertations (Andrzejewska, 2014; Bakker 
and Costac, 2014; Kolodziejczyk, 2004). Madry-Kupiec also rightly proves, that teachers are not always 
able to decode student messages transmitted through different channels in the right way. The ability to 
observe and react quickly to the most current events in the classroom becomes extremely important here. 
It also happens that teachers sometimes do not control their own verbal and non-verbal communication 
channels well enough (Krol-Fijewska, 2013). 

Another difficulty in the didactic process is creating certain discoveries and findings in the course 
of discussion-based learning methods. Thus, shaping the apropriate process of interpersonal contacts 
together with the ethics and culture of these contacts seems to be an important educational challenge. 
In the process of communicating with the student during the lesson special attention should be given 
to reactions and any teacher messages sent to students who have poorly developed verbal skills or 
speech defects. For a teacher, the skill of patiently waiting for the student to finish his speech becomes 
extremely important here. Only in such a situation can the teacher receive a complete picture of the 
student's knowledge (Deptuta, 2013). In addition to the above-discussed verbal communication, an 
equally important challenge in teaching is also the ability to send and receive non-verbal messages. In 
this group of factors, the tone and articulation of teacher’s voice seems to be extremely important. It is 
crucial that the voice is not monotonous, sleepy, too loud, too quiet, screaming, nervous or fading. Non- 
verbal communication in the form of voice modulation plays a vital and not always properly recognised 
role in teaching. The most important elements of knowledge during the lesson can be emphasized and 
accentuated by the tone of voice. Besides, the class can also be successfully disciplined by the tone of the 
voice, in particular by silencing the voice. A teacher well equipped with interpersonal communication skills 
can also correctly use non-verbal communication elements other than the tone of voice. These include, 
among others, eye contact, formal distance from the student, moderate and sensitive gestures and proper 
body posture (Kiezik-Kordzinska, 2008). 

It should be stressed that according to Watzlawick, there are two basic levels of communication, 
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i.e. the level of contents constituting verbal messages, and the relational levels, which include, tone of 
voice, facial expression, gestures, distance, eye contact and others, are made up by the element of the 
third recipient. The element is the belief that every participant in the communication process creates his 
or her version of what is observed and experienced. This interpretation causes that credibility and trust in 
the information provided by the teacher or, for example, respect for the teacher, can have very different 
consequences in the teaching process. It depends on both the teacher and the student with whom the 
teacher communicates. According to the Watzlawick theory, each participant in the communication process 
believes that the behaviour of the other person is caused by his own behaviour. Watzlawick theory shows 
that interpersonal communication is complex and cyclic. It is a process in which each party uniquely 
contributes to changing the way information is relayed. This element of Watzlawick theory is of particular 
importance for all activities in the field of education. This element of interpersonal communication and the 
awareness of its existence in the activities of professionally active teachers should be the subject of more 
detailed research and analyses. 

Another element of the interpersonal communication process having a strong impact on the effects 
of the education process, is the ability to listen actively. Active listening to the teacher triggers the student 
activity, the well-being, raises the student self-acceptance and gives the student a sense of respect for 
his/her dignity. In turn, active listening allows the teacher to avoid some passivity in the reception of the 
student. It means that active listening skills enable both sides of the educational process to be ready for 
the proper presentation of one’s own point of view, argumentation and defence of one’s own opinion. In 
this process, the teacher should improve his skills in the field of constructive criticism and asking questions 
that will activate the student (Andrzejewska, 2014). The student in the course of active listening to the 
teacher is, in turn, implemented in the process of developing readiness to listen to others, and, what is 
very important, taking into account the views of other students and other people in the group. It should be 
firmly stressed to teach a student proper interpersonal communication effectively, the teacher must have 
this competence and continually improve and develop it. There are also other elements of interpersonal 
communication that are principal for the teacher’s effectiveness in teaching. These are two strategies: the 
strategy for avoiding message ambiguity and the strategy for using alternative commands for the student. 


Strategies for avoiding message ambiguity and using alternative commands for 
the students 


Apart from the elements mentioned above, the ability to use two communication strategies in 
education can also play a vital role in the didactic work with a problem student. The first one is the strategy 
to avoid message ambiguity. This strategy is seldom mentioned in preparation for the profession, which is 
why less experienced teachers often use ambiguous messages (Strykowska-Nowakowska, 2017). These 
messages are usually incomprehensible to students or, worse, improperly understood. Hence, they give 
students, especially problematic ones, the possibility of behaving in a way that are not present in the 
teacher’s message or instruction. These are usually messages that contain information on how to behave, 
but not the right ones that inform the students what they should do. Such messages as “don’t walk all 
over the classroom” or “don’t talk in class” have just such a wrong and incorrect perspective. In the case 
of the message “don’t walk around the class” the students learn that they are not allowed to walk. At the 
same time, however, they may think that they are allowed to do other things, such as dancing, running, 
talking, screaming, standing in front of other colleagues’ benches or doing many other activities that are 
not walking in the classroom. The message “don’t talk in class” also sounds ambiguous. Apparently, this 
message means that the students should not talk to their classmates. However, this message is very 
much in conflict with the student’s responsibility to communicate, speak and discuss in class with both 
the teacher and other students in the classroom. The ambiguity of these messages is that to carry out 
the command students may behave in different ways. All these behaviors will be the execution of the 
teacher's order, that is, for example, to stop walking or remain silent. It does not mean, however, that if 
the students adapt to this message it will result in steps to master the classroom and situations expected 
by the teacher (Konieczna, 2019). 

Another suggested solution for interpersonal communication in the area of teaching interaction is to 
formulate instructions for the student in the form of an alternative. Less experienced teachers sometimes 
suggest solutions in the form of mandatory messages. These are messages stating that the student 
cannot make a choice (Kiezik-Kordzinska, 2008). However, you should be aware that for a student such 
a Situation is extremely uncomfortable, especially when it happens in front of the whole class. Submission 
to the teacher can sometimes be perceived by the student, especially a problem student, as a moment 


www.ijcrsee.com 
150 


Kozuh, A. (2020). Teacher competence in reducing the level of aggression in the classroom, International Journal of Cognitive 
Research in Science, Engineering and Education (IJCRSEE), 8(3), 145-153. 


of losing prestige in the eyes of his or her peers. 

An order that does not contain an alternative message only indicates how the student should 
behave at the moment, according to the teacher. An order containing an alternative, for example, “put the 
phone in a backpack or put it on my desk” gives the student at least two options to choose. Even better, 
when there are more choices for a student. By choosing one of them, he still carries out the teacher's 
instructions, but with the knowledge that he did what he decided to do. 


Conclusions 


The discussed solutions applied in the field of work with problematic students refer to several 
dimensions and in particular to the applied training methods, the skills of organizing work with the students 
and competence in the field interpersonal communication. In the light of the reviewed literature on the 
subject, these diversified and large-scale domains constitute an almost perfect mosaic of effective didactic 
methods applied by teachers in their work with problematic students. On the other hand, it should be 
plainly emphasized that the undertaken analysis focuses only on narrow areas of the extremely profuse 
spectrum of this complex issue. There are two main threads in the analysis carried out in this article. On 
the one hand, the didactic workshop of a teacher plus his or her ability to apply various teaching methods 
and create a coherent plan of work with their students, and on the other hand, to use teacher skills in 
interpersonal communication, which together make up an attempt to find successful solutions in their 
work with problematic students. These two strands of search are connected by an axiological dimension, 
mainly related to the reliable diagnosis of the student capabilities and the correct attitude of the teacher 
towards the student. According to the authoress of the article, the most important element is the teacher’s 
diagnosis and reflection regarding mainly what actions are to be taken coping with the student referred to 
as the “problem student” will prove the most effective as well as when and how to take them. The great 
difficulty and challenge are finding individual didactic solutions that will positively change the student 
behaviour and at the same time help maintain good relations with the student and have a positive impact 
on his or her development. 

Analysis of the problem has allowed the identification of several basic elements conducive to 
achieving effects in the educational process and improving the relationship between teachers and students. 
This exploration has also proved the necessity of undertaking further detailed research on didactic work 
with problem students. In the opinion of the authoress of the article, one of the research directions should 
be the teachers’ skills in establishing contact with problematic students. Specific studies should include 
teachers active in the profession, examining how they acquire skills in the two areas indicated. The aspect 
of updating their didactic knowledge, which offers changes and new solutions significantly more often than 
the area of substantive content related to a specific subject of teaching is very important. 

In the future, research should also cover teachers starting work in the profession, determining the 
level of their competence in the field of working with search methods and communication competences, 
including, in particular, careful listening to the student, the art of paraphrasing, as well as proper diagnosing 
and evaluation of the students. Further research in this area may bring valuable results indicating new and 
effective solutions for didactic work with problematic students. The authoress of the article maintains that 
detailed research should also provide the answer to the question: whether one should seek to introduce a 
separate subject in the course of preparation for the teaching profession, which will concern communication 
strategies in the process of education, or should this content be a part of various subjects implemented 
during teacher training studies, highlighting the latest trends and modifications in this area. The problem 
analyzed in the article is developmental. It is not only the number of students who have learning problems 
that are growing. The scale and variety of behaviour in class, defined as problematic behaviour, is also 
increasing. In turn, it raises the urgent need to find effective solutions for both, teachers starting work in 
the profession and for those who have experienced various types of behaviour of problematic students 
for years. The attempt made by the authoress to analyze difficult areas of work with a problem student 
indicates the directions of further research and their importance for the effectiveness and practice of the 
process of education shortly. 
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